
 

v1.0 
04 November 2025 

Guide Standard Exemplification Materials 

Occupational specialism assessment (OSA) 

Assisting Teaching 

Assignment 1 – pass 

Guide Standard Exemplification Materials 
 

T Level Technical 
Qualification in Education 
and Early Years (Level 3) 

QN: 610/5748/4 



Generation 2 

v1.0 | 04 November 2025 | Guide Standard Exemplification Materials Page 2 of 36 

Contents 
 

Structured observation 1: Observation Planning Form .......................................................... 3 

Structured observation 1: Observation of Skills Recording Form ........................................ 6 

Structured observation 1: Observation notes ......................................................................... 8 

Structured observation 1: Professional Discussion Form ................................................... 11 

Structured observation 1: Marking criteria and assessment justification .......................... 12 

Structured observation 1: Final Mark Form ........................................................................... 14 

Structured observation 2: Observation Planning Form ........................................................ 15 

Structured observation 2: Observation of Skills Recording Form ...................................... 16 

Structured observation 2: Observation notes ....................................................................... 18 

Structured observation 2: Professional Discussion Form ................................................... 20 

Structured observation 2: Marking criteria and assessment justification .......................... 22 

Structured observation 2: Final Mark Form ........................................................................... 24 

Structured observation 3: Observation Planning Form ........................................................ 25 

Structured observation 3: Observation of Skills Recording Form ...................................... 27 

Structured observation 3: Observation notes ....................................................................... 29 

Structured observation 3: Professional Discussion Form ................................................... 31 

Structured observation 3: Marking criteria and assessment justification .......................... 33 

Structured observation 3: Final Mark Form ........................................................................... 34 

Final Mark Form ....................................................................................................................... 35 

Document information ............................................................................................................. 36 

Change history record ......................................................................................................... 36 

 

  



Generation 2 

v1.0 | 04 November 2025 | Guide Standard Exemplification Materials Page 3 of 36 

Structured observation 1: Observation Planning Form 
 
The student will be given time to plan an activity / experience that meets criteria associated with this 
structured observation. This plan is not marked but should be added as part of the overall evidence for 
the observation. 
 

Student 
name 

Russell King 
T Level Technical Qualification in Education 
and Early Years (610/5748/4) 

Assessor 
name 

Kirsty Rogers Provider Primary School 

Planned activity: 
Observation 1: support the class teacher to 
engage pupils in planned activities promoting 
literacy development. 

Criteria expected to be covered: 

Pupils in class are aged 7 and 8 years old. They 
are working on a project about Victorian Britain. 
The pupils will develop literacy through this 
focused planned topic work. 
 
I have spoken with the class teacher, and she 
would like me to use technology to support this 
project as well as focus on literacy 
development. 
 
What I will do: 
I will be working with a small group of four 
pupils. The pupils are all struggling with their 
project and are not as motivated as the teacher 
would like them to be so she has asked if I can 
use the IT programme to help them and to try 
and regain their interest. Next week, the class 
will have a Victorian day and parents / carers 
and governors have been invited so the teacher 
is keen that all pupils will have something to 
display. The pupils will be looking at living 
conditions for working families in Victorian 
Britain. 
 
Resources: 
I will be working in the corridor area where there 
are two computers. It is situated outside of the 
classroom area and with the door left open, the 
teacher can also oversee any activity. I only 
need the programme and access to the school 
intranet. I will bring some paper and pens in 
case the pupils want to make any notes and 
also so that I can make some notes and track 
progress for the teacher. 
 
Links to the curriculum: 

Activity description: 
This activity will assess the student’s ability to 
engage pupils in the safe use of technology to 
enhance learning through an activity based on 
literacy development. 
 
The activity should allow the student to cover all 
of the relevant criteria listed below. 
 
Mapping to criteria: 
S1.1 Work closely with teachers to ensure own 
contribution aligns with the teaching 
S1.3 Provide clear and accurate explanations of 
instructions, processes and concepts 
S1.5 Embed strategies for effectively managing 
behaviour in line with the school’s policy 
S2.2 Apply pedagogical understanding to deliver 
/ lead small-group teaching within clearly defined 
/ planned parameters 
S2.6 Apply appropriate strategies to enable 
pupils to access and engage in learning 
S2.8 Apply appropriate strategies to support the 
development of literacy 
S3.5 Support pupils to use technology safely 
S4.10 Support pupils’ development of 
confidence and self-esteem in order to help 
them manage their own learning 
S4.13 Promote equality of opportunity and anti-
discriminatory practice 
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History at Key Stage 2 
 
Pupils should continue to develop a 
chronologically secure knowledge and 
understanding of British, local and world history, 
establishing clear narratives within and across 
the periods they study. They should note 
connections, contrasts and trends over time and 
develop the appropriate use of historical terms. 
They should regularly address and sometimes 
devise historically valid questions about change, 
cause, similarity and difference, and 
significance. They should construct informed 
responses that involve thoughtful selection and 
organisation of relevant historical information. 
They should understand how our knowledge of 
the past is constructed from a range of sources 
(national curriculum). 
 
How I will meet criteria: 
Contributing to the assessment process: I will 
make notes in line with the lesson plan from the 
teacher and report on how the individual pupils 
engage with the task – ensure regular 
communication with teachers to provide clarity 
and consistency of role within lessons (S1.1). 
 
Use appropriately varied vocabulary for age and 
developmental stage to ensure pupils’ 
understanding providing clear and accurate 
explanations of instructions, processes and 
concepts: there is an interactive glossary on the 
IT programme which pupils can click to find out 
more (S1.3, S2.6, S4.13). 
 
Deliver teaching and learning interventions to 
support individual pupil progress, applying 
pedagogical understanding to deliver / lead 
small-group teaching within clearly defined / 
planned parameters: this activity has been 
suggested by the class teacher to motivate 
interest for the pupils concerned. There is no 
learning need or individual intervention 
identified beyond this 
(S2.2, S2.8). 
 
Implement current statutory guidance and 
legislation linked to safeguarding: the pupils will 
be working in the corridor area on two mobile 
PCs. The class teacher will be able to oversee 
the activity when the door is left open. I have 
also been asked to read through the online 
safety policy to ensure pupils are kept safe. This 
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is mitigated by accessing through the school’s 
intranet and no access to main internet is 
supported. 
 
Ensure pupils use technology safely and embed 
strategies for behaviour as appropriate: I will 
supervise, support and guide the pupils 
throughout the session (S1.5, S3.5). 
 
Support the development of perseverance, self-
reliance and curiosity: I will ask open-ended 
questions, promote sustained shared thinking 
and aim to motivate the children in their studies 
(S2.6). 
 
Encourage pupils to make informed choices to 
enable self-esteem and manage own learning: 
the pupils can work in pairs and are able to 
share the project aims so that they can work 
together to produce work for the open day 
(S4.10). 

Student 
name and 
signature 

Russell King Date 10.04.2027 

Assessor 
name and 
signature 

Kirsty Rogers Date 10.04.2027 
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Structured observation 1: Observation of Skills Recording Form 
 

Student name Russell King Date 14.04.2027 

Observation 1: T Level Technical Qualification in Education and Early Years (Level 3) (610/5748/4) 

Assessor name Kirsty Rogers 

Brief description of setting and age 
of child / children 

A small group of 7- to 8-year-old pupils in a rural primary school 

Band 0 1 2 3 

Mark 0 1 2 3 

Descriptors 

Limited 

demonstration of 

skill, as relevant to 

the structured 

observation, that 

has minimal 

effectiveness and 

numerous errors 

Basic 

demonstration of 

skill, as relevant to 

the structured 

observation, that 

has some 

effectiveness and 

some accuracy 

(though may be 

inconsistent) 

Reasonable 

demonstration of 

skill, as relevant to 

the structured 

observation, that is 

mostly effective 

and mostly 

accurate 

Excellent 

demonstration of 

skill, as relevant to 

the structured 

observation, that is 

highly effective 

and fully accurate 

Content points Assessor judgement and notes 

S1.1 Work closely 

with teachers to 

ensure own 

contribution aligns 

with the teaching 

    

S1.3 Provide clear 

and accurate 

explanations of 

instructions, 

processes and 

concepts 

    

S1.5 Embed 

strategies for 

effectively 

managing 

behaviour in line 

with the school’s 

policy 

    

S2.2 Apply 

pedagogical 
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understanding to 

deliver / lead small-

group teaching 

within clearly 

defined / planned 

parameters 

S2.6 Apply 

appropriate 

strategies to enable 

pupils to access 

and engage in 

learning 

    

S2.8 Apply 

appropriate 

strategies to 

support the 

development of 

literacy  

    

S3.5 Support pupils 

to use technology 

safely 

    

S4.10 Support 

pupils’ 

development of 

confidence and 

self-esteem in 

order to help them 

manage their own 

learning 

    

S4.13 Promote 

equality of 

opportunity and 

anti-discriminatory 

practice 
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Structured observation 1: Observation notes 
 
This is a narrative of the observation. This narrative is to help support this Guide Standard 
Exemplification Material (GSEM) and is not an evidence requirement, and therefore does not need to be 
submitted to NCFE. A detailed observation is required in order to support justification of the criteria by 
the assessor and support score allocation. Provider assessors do not need to produce such a detailed 
record of what took place within the setting, but it should be full enough to support with examples in 
support of the assessment justification. The Observation of Skills Recording Form must be used by 
provider assessors and submitted to NCFE as evidence. For the GSEMs, the narrative is typed out; this 
does not need to be the case for live observations – handwritten observations must be legible. 
 

Narrative of activity Criteria 

The student meets me in the classroom and tells me briefly about the 
activity, sharing the plan. He is setting up the learning area just outside of 
the classroom in the corridor, trying to create a learning environment 
conducive of the task in hand and has brought some photographs and 
posters from the library that show houses and the inside of houses during 
Victorian times. The student has some flash cards to aid discussion and 
as a way of introducing new vocabulary. 
 
Before the observation the student shares some background with me as 
he sets up the area. I know these pupils are not so interested in the 
project work and we only do it for an hour twice a week, but this week is a 
bit of an important one as it is the open day next week. We are having a 
Victorian market in the hall and parents and governors have been invited. 
 
The teacher comes out to see if everything is OK and she shares her 
thoughts: 
 
Teacher: Oh yes, it will be quite something! I really want every pupil to 
have something to display so your work is truly appreciated here. The 
teacher asks the student if they can have a quick look at the lesson plan 
objectives and enquires: ‘is the programme set up on the computers or 
did you need some more time or help?’ 
 
Student: Confirms that the IT was set up and ready to go and asks if it 
would be OK to just have 5 minutes to check through the lesson plan. 
 
The student returns with the pupils and introduces me to the pupils and 
then reads through the lesson objectives. The student reads through the 
different experiences that the pupils will be involved in, and this is also 
shared on the whiteboard. 
 
Student: We are going to consider what it was like to be a young boy or 
young girl in Victorian times. We can choose from a few different topics 
the teacher has said so listen first of all (pupils want to access computer 
programme) to the different topics: 
 

• play 

• food 

S1.1 
S1.3 
S2.2 
S2.6 
S2.8 
S3.5 
S4.10 
S4.13 
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Narrative of activity Criteria 

• housing conditions 

• children at work 

• illnesses and infections. 

The student keeps pupils on task and encourages them to listen to the 
teacher as appropriate. The student then engages with a small group of 
pupils and asks them to look at the pictures around the wall – do you think 
you would have enjoyed being a boy or girl (three boys and one girl) in 
Victorian Britain? The student gives the pupils time to think and ponder 
their responses before listening to each pupil in turn. 
 
The student engages the pupils in conversation about the faces of 
the children in the images provided: 
 
Student: How do you think they are feeling? 
Pupil: They look really sad and lonely. 
Pupil: Not lonely, look there are loads in that street! (pupils laugh) 
Student: There are not many smiling faces though, you are right. OK, 
let’s try and find out about the different topics – I will hand out the 
headphones and just find mine. OK, let’s go. 
 
The student checks everyone can hear and then the group go through the 
introduction aspect of each topic area. 
 
Following this, the pupils decided on: 
 

• illness and infection 

• play. 

The student makes sure pupils are able to access the glossary and 
narrative with slides and reminds them that they would need to identify 
key words and important features of the programme so that they can write 
and possibly illustrate a poster for the topic. I notice that one child has 
wandered off, but the student appears to have noticed this and carries on 
with the activity. 
 
Teacher: How are we doing here? (teacher had been trying to attract the 
student’s attention for a few moments as one pupil from the student’s 
group had wandered into the classroom). 
 
The student continues to work with the pupils for another 15 minutes and 
then it is time for break. The pupils want to continue their project work 
after break, and the teacher agrees that they have made such progress 
and worked so well with the student that they can have another 30 
minutes after break. 
 
The student discusses the activity with the teacher including some ideas 
he has for next steps which the teacher acknowledges. 
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Narrative of activity Criteria 

Student name and 
signature 

Russell King Date 14.04.2027 

Assessor name 
and signature 

Kirsty Rogers Date 14.04.2027 
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Structured observation 1: Professional Discussion Form 
 
This form must be completed with the provider assessor’s comments on the professional discussion and 
must be submitted along with the recording of the professional discussion. Grading is supplied in the 
Assessor Guidance document. 
 

T Level Technical Qualification in 
Education and Early Years 
(610/5748/4) 

Student 
name 

Russell King 

Date and time 
of discussion 

14.04.2027 at 2 pm 
Assessor 
name 

Kirsty Rogers 

Observation 
number 

Observation 1: Support the class teacher to engage pupils in planned activities 
promoting literacy development 

Record of the discussion. Criteria  Score 

Assessor: I begin by saying how much I enjoyed the lesson and 
ask the student if he is ready now for the professional discussion. 
 
I steer the discussion to lesson objectives and the student believed 
that the objectives set by the teacher had been met and had taken 
some notes to feedback. I refer to the student’s planning to discuss 
the only criterion not naturally occurring and therefore not seen 
during the observation: S1.5 – Embedding strategies for effectively 
managing behaviour in line with the school’s policy. 
 
Student: I didn’t really need to apply the behavioural policy as 
everyone seemed to be contributing and participating in a 
collaborative way, in a way this encouraged positive behaviour. I 
tried to maintain interest and keep the pupils engaged, it was easy 
to keep an eye on things as the group was small, and they all 
seemed to find the activities interesting. I feel I was a positive role 
model and evidenced this through my manner and interactions with 
the children. 
 
I know that this school has a policy for behaviour, and the children 
are also aware of the expectations, I think the policy was followed 
in a way because the children know what is expected of them. 
I was a little worried at first when B started wandering off around 
the classroom, but he was just looking for more pictures and I 
didn’t think this was something I needed to raise as long as he was 
engaged in the experience. 
 
Assessor: I thank the student for their time and ask them to share 
their feedback notes with the teacher and bring the discussion to a 
close. 

S1.5  

Student name and 
signature 

Russell King Date 14.04.2027 

Assessor name and 
signature 

Kirsty Rogers Date 14.04.2027 
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Structured observation 1: Marking criteria and assessment justification 
 
When completing the marking criteria, the assessor will score each discrete criteria using the Observation of Skills Recording Form. To support these 
decisions, an assessment justification is to be supplied in one of two ways, either criteria by criteria, or as shown below, a holistic summary approach. 

 
Criteria: S1.1, S1.3, S1.5, S2.2, S2.6, S2.8, S3.5, S4.10, S4.13 

Assessment justification 

There is evidence that communication has taken place to support the planning of the activity, and the teacher checks in at the beginning and during the 
session with the student to make sure everything is OK. The student was able to set up and lead the activity and was aware of IT systems to run the 
programme, including any safeguarding policy requirements, and had all resources to hand. The student also is keen to discuss next steps with the teacher 
following the session, demonstrating an awareness of purposeful planning for effective learning (S1.1, S3.5). 
 
The student used appropriate terminology relevant to the subject area, for example he referred to the lesson objectives with clarity and was able to provide 
clear and accurate guidance to the pupils (S1.3). The student understood the aims and objectives, and this is further evidenced in the planning. There was 
a consistent and appropriate use of interventions to support individual pupil progress, in line with teacher strategy evidenced by meeting the needs of all 
pupils, demonstrated through a sensitive manner. For example, when one child laughed at a comment around ‘looking lonely’ on one of the photographs, 
the student intervened sensitively to appreciate and validate the pupil’s contribution (S4.10, S4.13). 
 
The student consistently takes opportunities to use prompts and / or questioning techniques to support pupils’ understanding. The student managed a range 
of innovative techniques to motivate the pupils and there was a definite interest promoted from the use of technology (S2.2, S2.6). For example, there was 
an obvious willingness to contribute to the class activity, evidenced by the enthusiasm shown to continue working on the project after the school break. The 
student encouraged interaction throughout to enable literacy through the techniques applied. For example, he consistently supported pupils’ curiosity and 
perseverance appropriately. He was able to maintain interest and engaged with the pupils, demonstrating professional relationships. There were 
opportunities to engage pupils in literacy through open-ended questions, leading to sustained shared thinking, use of a glossary, and further examples of 
this could be seen when the pupils showed a real interest in the photographs and posters displayed. The children were engaged in critical sustained shared 
thinking with opportunity for rich communication throughout (S2.8). 
 
The professional discussion focused on S1.5 and whilst there were no challenges to behaviour expectations in this session the student was aware of the 
role of knowing the pupils’ needs and planning to meet these as factors that contribute to positive behaviour. 
 
Strategies applied in this learning experience were mostly effective in meeting the aim and objectives of the session. The session was focused on literacy 
development with the pupils, and it would have been useful to maximise the opportunities for further development of literacy throughout the experience. 
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Assessor name and signature: Kirsty Rogers 
Date: 14.04.2027 
 
Student name and signature: Russell King 
Date: 14.04.2027 
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Structured observation 1: Final Mark Form 
 

Student 
name 

 
T Level Technical Qualification in 
Education and Early Years 
(610/5748/4) 

Assessor 
name 

 Provider  

Total marks achieved (observation and 
professional discussion) 

 

Student 
signature 

 Date  

Assessor 
signature 

 Date  
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Structured observation 2: Observation Planning Form 
 
The student will be given time to plan an activity / experience that meets criteria associated with this 
structured observation. This plan is not marked but should be added as part of the overall evidence for 
the observation. 
 

Student 
name 

Russell King 
T Level Technical Qualification in Education 
and Early Years (610/5748/4) 

Assessor 
name 

Kirsty Rogers Provider Primary School 

Planned activity: 
Observation 2: promote effective inclusive 
teaching, learning and assessment 
opportunities for pupils. 

Criteria expected to be covered: 

The activity is planned to be part of the 
mathematics curriculum at Key Stage 2. 
 
What will I do: 
I will work closely with the class teacher to 
engage in one-to-one work with a child with 
learning difficulties. The focus for intervention 
will be maths through practical activities (S2.1). 
 
I will liaise with the teacher and suggest 
appropriate activities. I am aware of the school’s 
policies and procedures and will adhere to 
these at all times (S3.3). 
 
I will make sure I have all of the resources that I 
need, that I feel confident and that I take note of 
any notes and advice from other professionals 
involved in the education of child A who has an 
EHCP for ADHD. I am aware of the EHCP in 
place and the graduated approach that is 
followed to support him. The plan is reviewed by 
an educational psychologist and the class 
teacher (S2.7, S2.11, S3.9, S2.12, S4.5, S4.6, 
S4.9). 
 
Resources: 
Practical resources as listed on the lesson plan. 
Links to the curriculum: mathematics 
Focus: measuring 

S2.1 Deliver appropriate interventions to support 
progress for identified pupils 
S2.7 Support pupils in developing ownership of 
their learning and education through student-led 
approaches 
S2.11 Build professional relationships with 
colleagues, stakeholders, parents and carers, 
and pupils 
S2.12 Work collaboratively with a variety of 
professionals as part of a multi-agency approach 
S3.3 Implement the requirements of, and comply 
with, legal obligations within scope of practice 
S3.9 Ensure that the environment is nurturing 
and safe to effectively inspire and develop 
positive learning experiences 
S3.12 Assist pupils to create goals and targets to 
support their development 
S4.5 Recognise and differentiate approaches to 
meet pupils’ individual needs to support them in 
accessing the curriculum 
S4.6 Encourage pupils to actively participate in 
educational tasks and activities consistent with 
their developmental level, physical abilities and 
any medical conditions 
S4.9 Support pupils with special educational 
needs or disabilities 

Student 
name and 
signature 

Russell King Date 10.04.2027 

Assessor 
name and 
signature 

Kirsty Rogers Date 10.04.2027 
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Structured observation 2: Observation of Skills Recording Form 
 

Student name Russell King Date 14.04.2027 

Observation 1: T Level Technical Qualification in Education and Early Years (Level 3) (610/5748/4) 

Assessor name Kirsty Rogers 

Brief description of setting and age 
of child / children 

A small group of 7- to 8-year-old pupils in a rural primary school. 

Student working 1:1 with a child with SEND. 

Band 0 1 2 3 

Mark 0 1 2 3 

Descriptors 

Limited 

demonstration of 

skill, as relevant to 

the structured 

observation, that 

has minimal 

effectiveness and 

numerous errors 

Basic 

demonstration of 

skill, as relevant to 

the structured 

observation, that 

has some 

effectiveness and 

some accuracy 

(though may be 

inconsistent) 

Reasonable 

demonstration of 

skill, as relevant to 

the structured 

observation, that is 

mostly effective 

and mostly 

accurate 

Excellent 

demonstration of 

skill, as relevant to 

the structured 

observation, that is 

highly effective 

and fully accurate 

Content points Assessor judgement and notes 

S2.1 Deliver 

appropriate 

interventions to 

support progress 

for identified pupils 

    

S2.7 Support pupils 

in developing 

ownership of their 

learning and 

education through 

student-led 

approaches 

    

S2.11 Build 

professional 

relationships with 

colleagues, 

stakeholders, 

parents and carers, 

and pupils 
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S2.12 Work 

collaboratively with 

a variety of 

professionals as 

part of a multi-

agency approach 

    

S3.3 Implement the 

requirements of, 

and comply with, 

legal obligations 

within scope of 

practice 

    

S3.9 Ensure that 

the environment is 

nurturing and safe 

to effectively 

inspire and develop 

positive learning 

experiences 

    

S3.12 Assist pupils 

to create goals and 

targets to support 

their development 

    

S4.5 Recognise 

and differentiate 

approaches to 

meet pupils’ 

individual needs to 

support them in 

accessing the 

curriculum 

    

S4.6 Encourage 

pupils to actively 

participate in 

educational tasks 

and activities 

consistent with 

their developmental 

level, physical 

abilities and any 

medical conditions 

    

S4.9 Support pupils 

with special 

educational needs 

or disabilities 
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Structured observation 2: Observation notes 
 
This is a narrative of the observation. This narrative is to help support this Guide Standard 
Exemplification Material (GSEM) and is not an evidence requirement, and therefore does not need to be 
submitted to NCFE. A detailed observation is required in order to support justification of the criteria by 
the assessor and support score allocation. Provider assessors do not need to produce such a detailed 
record of what took place within the setting, but it should be full enough to support with examples in 
support of the assessment justification. The Observation of Skills Recording Form must be used by 
provider assessors and submitted to NCFE as evidence. For the GSEMs, the narrative is typed out; this 
does not need to be the case for live observations – handwritten observations must be legible. 
 

Narrative of activity Criteria 

Narrative 
The student greets the assessor at reception and makes time to explain the 
planned session. The student explains that they are working with child A, 
who has ADHD. The session is a planned maths activity introducing 
measuring in a fun practical way. 
 
The student finishes checking through the plan with the class teacher who 
reminds him of the strategies shared earlier in the week by the educational 
psychologist. 
 
The student gathers the resources and the pupil’s tray and sits next to the 
young boy on the table: 
 
Pupil: Who’s that, your mum? 
 
Student: No that’s my teacher. She is looking at how we are going to do the 
maths activity 
 
Pupil: Well, OK, but I’m not doing it, you do it for your teacher [and laughs] 
 
Both: [laugh] 
 
The class teacher explains that the activity will involve measuring a series of 
objects indoors and outdoors using handspans (own cut from paper) and 
string. They will then use the measuring line (one indoors and one outside) 
to record the measurements. 
 
Pupil: Boring! 
 
Student: Well at least we can get to go outside, so what do we need to do 
first, can you remember? 
 
Pupil: [The pupil is shuffling around on his chair and watching the other 
children as they draw around their hand. He gets up and takes the paper and 
pencil] I can’t keep this paper still can you hold it? He says that he needs 
more paper and screws up his first two attempts very quickly. The student 
moves in closer to the child.  
 

S2.1 
S2.7 
S2.11 
S2.12 
S3.3 
S3.9 
S4.5 
S4.6 
S4.9  
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Narrative of activity Criteria 

Student: Yes of course, it does look a bit tricky that, let me hold it still for 
you to draw around and then you can cut the shape out. 
 
Pupil draws around his hand and does so in a very untidy and inaccurate 
way. He refuses to do it again. 
 
Class teacher has been observing and comes over to support and 
encourage child A back on task. Student also makes a handspan to 
encourage, and whilst the end result of the child’s handspan is rough, the 
student praises him and he is able to join his peers outside. 
 
Pupil enjoys measuring but has to be reminded to use the measuring rule 
and record his measurements by the student. The student makes some 
notes on the accuracy of his work to share with the teacher afterwards. 
 

Student name and 
signature 

Russell King Date 14.04.2027 

Assessor name 
and signature 

Kirsty Rogers Date 14.04.2027 
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Structured observation 2: Professional Discussion Form 
 
This form must be completed with the provider assessor’s comments on the professional discussion and 
must be submitted along with the recording of the professional discussion. Grading is supplied in the 
Assessor Guidance document. 
 

T Level Technical Qualification in 
Education and Early Years 
(610/5748/4) 

Student name Russell King 

Date and time 
of discussion 

14.04.2027 at 2pm 
Assessor 
name 

Kirsty Rogers 

Observation 
number 

Observation 2: promote effective inclusive teaching, learning and assessment 
opportunities for pupils 

Record of the discussion. Criteria  Score 

Assessor: [I begin by explaining it can be challenging working with 
pupils presenting with ADHD. There was an obvious rapport with 
child A and I ask the student]: do you often work alongside him? 
 
Student: Oh yes, all the time really, I think we have a good 
relationship, he has an older brother and the class teacher thinks 
this may be one of the reasons he has attached himself so well to 
me. 
 
Assessor: I refer to the student’s planning to discuss the criteria 
that did not occur and, therefore, was not seen during the 
observation: S3.12. 
 
I ask if there could have been a time when they could have 
supported the pupil to create goals and targets to support their 
development. 
 
Student: I think so. We always do an evaluation at the end of the 
day and all staff feed into the graduated approach used by Child A 
at the end of the week and make any plans that support the EHCP 
and build on the strategies that have been supportive. I think it 
would be good to ask Child A about the activities he enjoys and 
how we could plan more to bring his interests and his learning 
intentions closer together. This might help to motivate him too, 
especially if he has set his own goals. I suppose I really just told 
him what to do just as the teacher did. I could have given him a 
choice or discussed which hand he wanted to draw around but for 
future planning I could ask him about the types of activities he 
enjoys and devise a plan that he feels comfortable with scaffolded 
targets and goals. 
 
Assessor: Thank you, that sounds good. 
 
Student: Thanks, I will share that with the teacher as part of the 
end of day evaluation then. 

S3.12  
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I thank the student and ask if he can take me back to reception. 

Student name and 
signature 

Russell King Date 14.04.2027 

Assessor name and 
signature 

Kirsty Rogers Date 14.04.2027 
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Structured observation 2: Marking criteria and assessment justification 
 
When completing the marking criteria, the assessor will score each discrete criteria using the Observation of Skills Recording Form. To support these 
decisions, an assessment justification is to be supplied in one of two ways, either criteria by criteria, or as shown below, a holistic summary approach. 

 
Criteria: S2.1, S2.7, S2.11, S2.12, S3.3, S3.9, S3.12, S4.5, S4.6, S4.9 

Assessment justification 

The student has taken time to make sure he understands the lesson plan and what the aims of the lesson are, as well his own role in supporting the child 
during a 1:1 lesson. The student demonstrates awareness that the pupil has ADHD and demonstrates confidence when engaging with the pupil 1:1 (S4.9). 
 
The student has an obvious rapport with the pupil, and he applies strategies to encourage and engage participation with the activity in a calm and nurturing 
environment which promote inclusive interactions (S2.1, S3.9). 
 
The student takes time to go through the lesson plan with the class teacher ahead of the session and also during the professional discussion he is able to 
talk through any guidance / strategies shared by the educational psychologist who has left a report on the pupil’s graduated approach Education, Health 
and Care Plan (EHCP) applying knowledge required when working collaboratively with others as part of a multi-professional approach. This is further 
evidenced when discussing ways to assist the child to create goals and targets to support development (S2.11, S2.12, S3.12). The student is sensitive to 
the needs of the child and models expected behaviour of the teaching assistant at all times, checking in with the pupil often and also being guided by the 
pupil’s body language too (S3.3, S4.5, S4.6). 
 
The student is able to apply strategies effectively and confidently to support the child to manage tasks independently, for example, the pupil took to 
measuring using handspan with enthusiasm despite struggling to record measurements. The student responded calming when the child was feeling 
overwhelmed by some tasks and he asked for the student’s help to ‘hold the paper still’, the student co-operated here but also ensured that the task itself 
was by the pupil themself (S2.7, S4.5). The student also noted anything that felt significant for the class teacher. 
 
The student demonstrates a consistent and effective approach when listening to the pupil and is patient throughout, allowing the pupil the time they need to 
engage. The student managed to keep the pupil engaged and motivated throughout the activity and applied teaching and learning strategies effectively as 
part of a team (S2.12, S4.5). 
 
This work could be improved at the planning stages by including techniques and strategies that work for the pupil based on his EHCP, listing techniques 
may have been helpful when adapting the tasks for example. 
 
Assessor name and signature: Kirsty Rogers 
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Date: 14.04.2027 
 
Student name and signature: Russell King 
Date: 14.04.2027 



Generation 2 

v1.0 | 04 November 2025 | Guide Standard Exemplification Materials Page 24 of 36 

Structured observation 2: Final Mark Form 
 

Student 
name 

 
T Level Technical Qualification in 
Education and Early Years 
(610/5748/4) 

Assessor 
name 

 Provider  

Total marks achieved (observation and 
professional discussion) 

 

Student 
signature 

 Date  

Assessor 
signature 

 Date  
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Structured observation 3: Observation Planning Form 
 
The student will be given time to plan an activity / experience that meets criteria associated with this 
structured observation. This plan is not marked but should be added as part of the overall evidence for 
the observation. 
 

Student 
name 

Russell King 
T Level Technical Qualification in Education 
and Early Years (610/5748/4) 

Assessor 
name 

Kirsty Rogers Provider Primary School 

Planned activity: 
Observation 3: facilitate educational 
experiences to support holistic learning and 
wellbeing 

Criteria expected to be covered: 

The activity is planned to be part of the pastoral 
curriculum and will explore relationships and, in 
particular, friendship groups. 
 
What will I do: 
I will liaise with the class teacher to make sure 
that I have a clear understanding of the lesson 
plan and the objectives, and make sure that I 
look at the child’s progress record so that any 
approaches and strategies are in line with the 
teacher’s usual approach. This will offer 
consistency (S1.2). I will be working with a 
young child with EAL and whilst this is not a 
special educational need, working with me will 
ensure that the child is able to contribute and 
participate with their peers. The child often 
expresses frustration in lessons and becomes 
upset with the work they do and so this activity 
is to promote learning that values their 
contribution. Anything that is planned for the 
child will need to be scaffolded at a level that 
engages them so they feel valued and part of 
the group. I will maximise any unplanned 
opportunities for maths as well as try to take the 
activity outside as I know the child enjoys being 
outdoors. I will manage the learning 
environment in line with expectations including 
those related to behaviour and maximise 
opportunity to encourage the child to talk about 
decision making and choice in the context of the 
activity (S1.4, S1.5, S1.8, S2.10, S3.11, S3.14, 
S4.11). 
 
Any learning I see will be recorded and shared 
with the teacher so that the information can be 
used to support the child’s progress (S2.3). 

Mapping to criteria: 
 
S1.2 Ensure regular communication with 
teachers to provide clarity and consistency of role 
within lessons 
S2.3 Contribute to the assessment process and 
use information effectively 
S1.4 Use appropriately varied vocabulary for age 
and developmental stage to ensure pupils’ 
understanding 
S1.5 Embed strategies for effectively managing 
behaviour in line with the school’s policy 
S1.8 Facilitate learning outside of the classroom 
S2.10 Identify and use unplanned opportunities to 
develop mathematical understanding 
S3.11 Use appropriate strategies to support 
pupils’ disappointment when expectations have 
not been achieved 
S3.13 Support the development of personal, 
social and emotional skills within the areas of 
learning and development 
S3.14 Encourage pupils to make decisions and 
informed choices 
S4.11 Support the development of pupils’ positive 
self-concept 
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The activity will encourage discussions around 
feelings and there should be opportunities to 
talk about 
 
Resources: 
We are using a range of flashcards and picture 
cards and we will also consider a scenario or 
situation to explore relationships and factors 
that can impact them. I will sit with the child at 
the front of the class on a table that is just for 
two people (S3.13). 
 
Links to the curriculum: RSHE 
 
Focus: 
Relationships and friendships for emotional 
wellbeing 

Student 
name and 
signature 

Russell King Date 10.04.2027 

Assessor 
name and 
signature 

Kirsty Rogers Date 10.04.2027 
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Structured observation 3: Observation of Skills Recording Form 
 

Student name Russell King Date 14.04.2027 

Observation 1: T Level Technical Qualification in Education and Early Years (Level 3) (610/5748/4) 

Assessor name Kirsty Rogers 

Brief description of setting and age 
of child / children 

A small group of 7- to 8-year-old pupils in a rural primary school. 

Student working 1:1 with a child with English as an additional 

language. 

Band 0 1 2 3 

Mark 0 1 2 3 

Descriptors 

Limited 

demonstration of 

skill, as relevant to 

the structured 

observation, that 

has minimal 

effectiveness and 

numerous errors 

Basic 

demonstration of 

skill, as relevant to 

the structured 

observation, that 

has some 

effectiveness and 

some accuracy 

(though may be 

inconsistent) 

Reasonable 

demonstration of 

skill, as relevant to 

the structured 

observation, that is 

mostly effective 

and mostly 

accurate 

Excellent 

demonstration of 

skill, as relevant to 

the structured 

observation, that is 

highly effective 

and fully accurate 

Content points Assessor judgement and notes 

S1.2 Ensure 

regular 

communication 

with teachers to 

provide clarity and 

consistency of role 

within lessons 

    

S1.4 Use 

appropriately 

varied vocabulary 

for age and 

developmental 

stage to ensure 

pupils’ 

understanding 

    

S1.5 Embed 

strategies for 

effectively 

managing 
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behaviour in line 

with the school’s 

policy 

S1.8 Facilitate 

learning outside of 

the classroom 

    

S2.3 Contribute to 

the assessment 

process and use 

information 

effectively 

    

S2.10 Identify and 

use unplanned 

opportunities to 

develop 

mathematical 

understanding 

    

S3.11 Use 

appropriate 

strategies to 

support pupils’ 

disappointment 

when expectations 

have not been 

achieved 

    

S3.13 Support the 

development of 

personal, social 

and emotional skills 

within the areas of 

learning and 

development 

    

S3.14 Encourage 

pupils to make 

decisions and 

informed choices 

    

S4.11 Support the 

development of 

pupils’ positive self-

concept 
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Structured observation 3: Observation notes 
 
This is a narrative of the observation. This narrative is to help support this Guide Standard 
Exemplification Material (GSEM) and is not an evidence requirement, and therefore does not need to be 
submitted to NCFE. A detailed observation is required in order to support justification of the criteria by 
the assessor and support score allocation. Provider assessors do not need to produce such a detailed 
record of what took place within the setting, but it should be full enough to support with examples in 
support of the assessment justification. The Observation of Skills Recording Form must be used by 
provider assessors and submitted to NCFE as evidence. For the GSEMs, the narrative is typed out; this 
does not need to be the case for live observations – handwritten observations must be legible. 
 

Narrative of activity Criteria 

Today, the student will be working with one girl aged 7 years who has no 
recognised SEND but who benefits from the student’s 1:1 support as she is 
developing English as an additional language. 
 
The assessor checks that there have been no changes to the plan. The 
student confirms that there are no changes and that the teacher has shared 
her lesson plan with her (student shares the plan). The student explains the 
lesson plan, which will be looking at friendship groups. The teacher wants 
to try to reinforce learning around two key words, trust and respect, so that 
is also something I will bear in mind during the lesson. 
 
The student sits at the front of the classroom with the child. The teacher is 
explaining the lesson objectives and has these on the smart board: 
 

• making friends 

• being a good friend 

• new key words: trust and respect. 
 
The student and the child are sitting together on a small round table. 
 
The student asks the child if she is OK, and she replies ‘yes,’ but that she 
doesn’t understand the work the teacher was talking about. The student 
tells the child not to worry and says, ‘we can go over everything and we 
have some cards to help us too’. The student uses the flashcards and 
pictures to try and explain. The student asks the child if she has made any 
friends at the school so far and who she plays with by pointing at the card 
showing children playing together. 
 
The student uses this to explain what the lesson is focusing on and 
explains to the pupil that the teacher is talking about making friends and 
how it feels to have friends. 
 
The student continues to use the cards to support the understanding of 
friendships. It is difficult to introduce the key words of respect and trust so 
instead, the student uses another picture card that shows a group of 
children laughing and pointing in a group at a child who is on her own and 
obviously upset. 
 

S1.2 
S1.4 
S1.5 
S1.8 
S2.3 
S3.11 
S3.13 
S4.11  
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Narrative of activity Criteria 

The student shows the pupil another card that includes the same girl 
playing with the group earlier but now they are not including her. The pupil 
responds: 
 
Pupil: She is sad, with no friends. 
 
Another pupil looks across and giggles with her peers and the pupil I am 
working with is distracted. I remind the pupil working on a different table 
that she must focus on what she is doing and that this session is all about 
being friendly and showing respect to each other. The pupil nods and says 
sorry, smiling, and that she ‘wishes she could use the picture cards, that 
was all’. 
 
The pupil is upset and asks if they can work outside for a few minutes. The 
student asks the teacher who says not in the playground, but you can use 
the library area just outside of the classroom if you leave the door open, 
please. The pupil enjoys this and sits at one of the library tables to chat 
through the remaining flashcards before going back to class. 
 
The student is pleased with the outcomes of the lesson and supports the 
pupil to select some of the picture cards to discuss and then to write a few 
sentences about each one, including how the picture makes her feel as well 
as how the child in the picture may be feeling (extension activity on lesson 
plan). 
 
The student makes some notes on the lesson plan to share with the 
teacher and praises the pupil for her work.  

Student name and 
signature 

Russell King Date 14.04.2027 

Assessor name 
and signature 

Kirsty Rogers Date 14.04.2027 
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Structured observation 3: Professional Discussion Form 
 
This form must be completed with the provider assessor’s comments on the professional discussion and 
must be submitted along with the recording of the professional discussion. Grading is supplied in the 
Assessor Guidance document. 
 

T Level Technical Qualification in 
Education and Early Years 
(610/5748/4) 

Student 
name 

Russell King 

Date and time 
of discussion 

14.04.2027 at 3 pm 
Assessor 
name 

Kirsty Rogers 

Observation 
number 

Observation 3: facilitate educational experiences to support holistic learning and 
wellbeing 

Record of the discussion. Criteria  Score 

I praise the student explaining it can be challenging working with 
pupils for whom English is a second or additional language until 
strategies are found. 
 
Student: The pupil is learning fast, and when she understands 
the work, she gets it she and is intelligent, it is just the language 
barrier at the moment. 
 
Assessor: I refer to the student’s planning to discuss the two 
criteria that did not occur and therefore were not seen during the 
observation: S2.10 and S3.14. 
 
I ask the student about how they could have encouraged the 
pupil to make decisions and informed choices, perhaps 
considering the 2 key words, trust and respect during the flash 
card activity. 
 
Student: Well I did try to talk about how the decisions we make 
can impact the choices we make in relation to relationships, 
maybe the interruption threw me off plan more than I thought… I 
suppose I did jump in quite quickly to help A during the activity 
and could have allowed her some attempts and there would be a 
chance to chat things through then. I was just concerned about 
her enjoying the task after we were interrupted. I think I should 
have maybe just concentrated on that card – the one when the 
pupil told me that the picture showed someone sad with no friends 
as this could have helped me to chat more about the benefits of 
friendship and how that includes trust and respect – maybe I can 
go back to that card, I will ask the teacher after. Also, this would 
have led from her choice and decision making it may have helped 
her to chat more about her own friendship groups and how she 
was feeling, why friendships are important and healthy 
relationships for example. 
 
Assessor: I agree, great plan and now let’s lead the discussion to 
focus on any unplanned opportunities to develop 
mathematical understanding. 

S2.10 
S3.14 
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Student: Well, I think it was for the same reason as before but we 
could have taken time to count the friends and also think about 
the number of cards and the sets of cards. To be honest beyond 
simple counting and arranging the cards into sets there was little 
opportunity that was naturally occurring, but I could have used 
mathematical language in context such as less, more, pair, and so 
on. 
 
The student then explains that the pupil will borrow some of the 
picture cards and work on the 2 key words of respect and trust, 
hopefully looking at how trust and respect are an important aspect 
of relationships and friendships. 

Student name and 
signature 

Russell King Date 14.04.2027 

Assessor name and 
signature 

Kirsty Rogers Date 14.04.2027 
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Structured observation 3: Marking criteria and assessment justification 
 
When completing the marking criteria, the assessor will score each discrete criteria using the Observation of Skills Recording Form. To support these 
decisions, an assessment justification is to be supplied in one of two ways, either criteria by criteria, or as shown below, a holistic summary approach. 

 
Criteria: S1.2, S1.4, S1.5, S1.8, S2.3, S2.10, S3.11, S3.13, S3.14, S4.11 

Assessment justification 

The student takes time to make sure he understands the lesson plan and what the aims of the lesson are, as well as his own role in supporting the child 
during a one-to-one lesson (S1.2). 
 
The student is sensitive to the needs of the child and models expected behaviour of the teaching assistant at all times with some effectiveness and a 
reasonable degree of accuracy. There is evidence of this throughout the lesson, for example, at the beginning by checking the pupil was ‘OK’ as well as 
when managing a distraction from another pupil with a reasonable degree of efficacy. The student has an obvious rapport with the pupils and the teacher 
and this is evident throughout all interactions (S1.5, S3.11, S3.13, S4.11). 
 
The student is mostly able to apply strategies effectively and confidently to support the pupil for whom English is an additional language and is skilful in her 
technique when using the cards as a learning tool. The student also introduces the extension activity and makes notes for the teacher to help with 
monitoring and assessment. The student was sensitive to the request of the pupil to work in the library area when she was becoming overwhelmed, and this 
further demonstrates the student’s understanding of the pupil’s needs (S1.4, S1.8 S2.3). 
 
The student demonstrates a consistent and effective approach when listening to and acknowledging the pupil’s experience and feelings, allowing the pupil 
to express her thoughts during the session. The student managed to keep the pupil engaged and motivated throughout the activity, applied teaching and 
learning strategies effectively and showed an appreciation for the home learning environment (S1.4). 
 
The student offered some honest self-reflection considerations during the professional discussion. This work could have been improved with deeper 
focused interaction between the pupil and the student to fully appreciate the objectives of the lesson more effectively and efficiently, perhaps with some 
sensitive open-ended questioning to encourage conversation around making decisions and informed choices as well as opportunities for maths (S2.10). 
Opportunities for maths could have been considered at the planning stage of this structured observation. 
 
Assessor name and signature: Kirsty Rogers 
Date: 14.04.2027 
Student name and signature: Russell King 
Date: 14.04.2027 
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Structured observation 3: Final Mark Form 
 

Student 
name 

 
T Level Technical Qualification in 
Education and Early Years 
(610/5748/4) 

Assessor 
name 

 Provider  

Total marks achieved (observation and 
professional discussion) 

 

Student 
signature 

 Date  

Assessor 
signature 

 Date  
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Final Mark Form 

 

Student 
name 

 T Level Technical Qualification in 

Education and Early Years (Level 3) 
(610/5748/4) 

Assessor 
name 

 

Provider Employer 

Total marks achieved  
 

Structured observation 1 
 

Structured observation 2 
 

Structured observation 3 
 

Student 
signature 

 Date  

Assessor 
signature 

 Date  
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